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Training Expectations

BE RESPONSIBLE

* Take care of your personal needs

e Return on time and quietly

 Sign attendance sheets/ complete evaluation form
* Use electronic devices when necessary

BE RESPECTFUL

* Turn cell phones off or to vibrate

* Listen attentively while others are speaking
* Honor confidentiality when applicable

* Stay on topic

BE ENGAGED

* Be an active participant

* Participate with an open mind

* Take notes

* Make plans to stay until training dismissal



Virtual Training Expectations

BE RESPONSIBLE

* Take care of your needs (breaks, water, food, restroom, etc.)
e Return on time and quietly

* Complete evaluation form

* Find a quiet place to participate

BE RESPECTFUL

e Mute your microphone when not speaking
* Listen attentively while others are speaking
* Honor confidentiality when applicable

* Stay on topic

BE ENGAGED

* Be an active participant

e Participate with an open mind

* Take notes

e Make plans to stay until training dismissal



Meeting Norms

* Take care of your needs (water, food, restroom, etc.)
* Speak your truth — Use “I” statements

* Ask what you need to understand and contribute

e Listen with respect

* Push your growing edge

 Participate and struggle together

* Expect a lack of closure

e Respect each others’ needs and learning styles



Purpose

To understand the importance of
Family Engagement within an
Educational Organization’s (EO)
policies, practices and procedures as
they relate to students with
disabilities



Training Objectives

EOs will:

* Affirm the importance and impact of effective family and community
engagement

* Incorporate family engagement within your school’s practices, policies
and procedures

* Integrate culturally responsive strategies to foster positive school -
family-community partnerships

* Develop a system for shared decision-making

* Create an action plan to meaningfully engage families and ways to
measure it



Materials

* Working with Families to Improve Student Outcomes Workbook

= This workbook contains materials needed to complete the prework and the
activities throughout this training.

* Resources and Handouts
= Classroom Family Engagement Rubric
School-wide Family Engagement Rubric

Essential Features of Family School Collaboration and Cultural Responsive (CR)
Components

Trust Generators for Parents/Caregivers
Family School Collaboration Re-evaluation Checklist
Connecting Classrooms and Communities Article



New York State Education Department Office of Special Education

Blueprint for Improved Results for Students

with Disabilities

¥ Self-Advocacy

Students engage in self-advocacy and are involved in
determining their own educational goals and plan.

2. Family Partnership
' Parents, and other family members, are engaged as

meaningful partners in the special education process
and the education of their child.

P Specially-Designed Instruction
' Teachers design, provide, and assess the
effectiveness of specially-designed instruction to
provide students with disabilities with access to
participate and progress in the general education
curriculum.
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Research-Based Instruction

Teachers provide research-based instructional
teaching and learning strategies and supports for
students with disabilities.

Multi-tiered Support

Schools provide multi-tiered systems of behavioral
and academic support.

Inclusive Activities

Schools provide high-quality inclusive programs and
activities.

Transition Support

Schools provide appropriate instruction for students
with disabilities in career development and
opportunities to participate in work-based learning.
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Activity 1:Grounding Activity/ Opening
Reflection .

* What was your experience as a student related to family
engagement?

* What role did your family play?
* How did this impact your experience as a student?
* How does this impact your practice as an educator?

* Based on your pre-work, how do your personal experiences
align with your school’s activities and initiatives around family
engagement?



Defining the Parent’s Role

Involvement

Parent involvement is when parents participate in school events or activities, and
teachers provide learning resources or information about their student’s grades.

Engagement

"Family engagement refers to active, interactive, and dynamic processes and
practices that family members use to engage as equal partners with educators and
other key stakeholders to support their children's development" (Garbacz, Witte,

& Houck, 2017).

Collaboration

"Family-school collaboration refers to two-way communication, home-school
coordination, and joint problem-solving between families and educators to make
educational decisions for the purpose of supporting student success." (Garbacz et
al., 2019).



Involvement and Engagement

One of the dictionary definitions of involve is “to
enfold or envelope,” whereas one of the meanings
of engage is “to come together and interlock.”
Involvement implies doing to; in contrast,

engagement implies doing with.

- Ferlazzo (2011)



Activity 2: Involvement or Engagement? ¢4

* Holding a fall back-to-school open house where parents/caregivers
follow their student’s daily schedule and hear about each teacher’s
behavior expectations, grading policies and student handbook

* Asking the grandfather of a student in the school to be a mentor in an
after-school program.

e Recruiting a mother of a student to participate regularly on the school
wide Positive Behavior Intervention Support (PBIS) team; when she
cannot attend, she Skypes in.

* Inviting 3 caregivers to serve on a Social Emotional Learning (SEL)
curriculum selection committee; their votes are considered equally with
other committee members.



Activity 2a: Involvement or Engagement? ¢4

« Releasing a youth from a study hall period to participate regularly in a
division level committee about revising high school discipline policies.

 Allowing the Parent Teacher Organization (PTO) to set up a school store
at lunch to raise money to buy culturally diverse books for a classroom.

A principal and a parent co-teaching an evening session for families on
homework strategies.

« Staff collects donations of toiletries and cleaning supplies and
distributes them to school families in financial need.

« The Sunshine committee of the Parent Teacher Student Association
(PTSA) plans a teacher appreciation week lunch for all staff.



Activity 3: Family Involvement & Engagement
Improves: .

Academic achievement
= School readiness
= Grades
= Performances on standardized tests
= Literacy
= Homework completion
= Graduation rates

Attendance
Dropout rates
Behaviors and social skills

Placements and transitions
= Post-secondary outcomes

School climate and environment

Parents’ trust, connectedness, and relationship with teachers/schools

Joyce, 2017; Oswald et al., 2018; Siegel et al., 2018. Van Voorhis et al., 2013



Classroom Family Engagement Rubric

1.1 The teacher
values aind
respects
Fammuilies and
sees them as
irporiant
partmers in
SUpparting
siudent

ledir g,

Thae teacher hielicwes that
cngaging fandlics will have
ndr Impact, Or & pepative
anee, om student
achicvement,

Example statements:

= “Blv studenls” funilies
e the reison my
stisdents nee & dnr
Lrehibned.”

s “Engaping families
wan't help my stndents
o Beetber in sehaal”

= My shuddents” families
are nol sinart cnodigh
to help their children
suereed in schoel.”

The teacher makes soms effort b
cgage familics because e of
she beslierves it will prevent
techavior prablems and
misnnderstandings thronghost
Ll year.

Example statemaents:

& I you don't reech ant o
familics neve, o b
praebebetins swith thens Later.”

rhe: teacher -:'np_,:-lj:n':-. farmilirs
becanse he or she belioves that
Ertrwing Families betber will help

| him or her hetter knosw,

nnderstand and soppsort
slidenls,

Exammiple statements:

& “Ta raally know my
sndeants, 1 mnst kndsw my
Faimblies,”

& “Twant to have positive
redatioinships with my
stndents’ fanmilies.”

Siage 4

The teache engages families besanss
he: o sl beelbieves all familbes wiant
the lest for thesic children and that
family engagement will help shiadents
reach their achicvement gonts,
repardless ol papenls’ S0 eeaisemle
hewk o or edwcation level.

Example statecments:
= "My familics are thie most
iaprortant partnes i lelping
ey students suceeed.”
& ATl fumilies= want the hest for
their ehildreemn,”

1.2 The teacher
KeCs CTgaging
all fanilics as
part of his or
hir e rode
A

resjroansi bility
wned works e
crpn Lisn sl y
inerease his or
hasr
effcetiveness,

Thee techer belisvas it is
et his ar her job fo engnge
famnilics in thedr child s
education. The teacher
takess no EmikTative to enpage
familics, or aveids having b
“deal” with lamblies,

Example :dlﬂ.l.uln.l‘."ulu:

= I ean’t cngage Carnilics
because they daa’ care
ahenat schanl.”

¥ L% pot my jok to
engage families.”

= I send home
inlmrmation about
Eack tr Sehool Night,
huat farmily memhers
e dbony .

The tearher belisves that he ar
she shonalel engnge families, hat
that eompeting personal o
pretessional oldigations make it
b diffienlt te resech all of them.
The teacher helicves that mast
Lainilies Hee bariveis o Ll
enpazement that are too difficult
Lo dddliess. The leacher
mezsres suocesy by the extent
of b= or heer cntresch efforts—ns
long 2z e or ghae s tried to
prapaee Gumilies, the teacher i3
ki fed.

Exaiinple slaleimeinls;
= “1try, hut there are some
Tamilies that [ just e’ gel
in tonech weith.”
« “Family members don't
have enodigh Dine 1o neel
with me.”

Thes teacher elisves thak he o
sheer shamled engage all families
and that it ks possible to do soe
He or she makes eflarks W
pnape families ot the besinning
and throughaut the year, The
b Deliewes Uhal e or alwe
cian enpage most Bamilies, but
Lhere are a lew lamibies Lhal faee
barriers to their engapement that
are try difRelE for the teacher to
address

. Examiple statemients:

s “lTenpage ol my families—I1
efinitely honee trlked to
cach of them at 1cast anee
zipce the achool vear
startex].”

Exampless
+  Counting the number of

The teicher i willing to spemd time
and energy to engnge af! families ot
the beginming and thraaghaut the
vidar Decause e or she believes it isa
nep e Ty imvestmant in nsing
stndent achicvement. The teacher
Bz lieviee 1 55 paasible Lo engagse all
families and works relentbesshy and
crealively Lo remmoee barrsers W Lhis
enprement.

Example statcments:
= “Familics can effeetively do
Lhekr we ol @i pporhng s
kids” achievement when [
prevvuie the right support anad
toweda,”

= "I cnust enpars all Gismilies 5o
thiy car hiely theic children
achieve their greals,”

= “It's my job anid my
umqmn:.ihﬂih: b CIERgS farmilics




School-wide Family Engagement Rubric

Strategy One: Creating a welcoming and engaging climate with strong relationships and communications
between families and school staff

Objective
1.1 The
school
values
families as
important
partmers in
their
students’
education.

Stage 1
Families think the school would
rather they not be involved.

Schonl staffl believe that families
apen't peally capable of partnering
in their student’s education, or
that it is more teoohle than it is
worth to engage families. School
staff do not articulate to families
that their involvement is
important.

The school docs not pro-activeky
reach ot to engage its families,

Sounds like:
= My parents are the reason
mv kids are so far behind.

= Engaging parents won't
help my students do better
in school.

& Tean'® engage my parents
because they don't value
an education.

= It's not my job o engage
parents.

= There's nothing 1 can do to
get families to step up.

Stage 2
Families think the school does not
really care if they are invelved or
nast.

School staff believe that families
have too many needs or are oo
busy to partner in their student'’s
edueation. School staff may
articulate to families that their
involvement is important, but not
that they want bo partner.

The school makes initial efforts to
cngage families, but these cfforts
are not sustained throughout the
year. If families are miol
responsive to initial outresch, the
school does not make additional
efforts to engage them. As a
pesull, the school’s family
engagement approsches do not
eaquitably serve all families,

Sounds like:

= [ try hard to get parents to
be involved but it’s not my
faalt if they don't show up.,

¢ [don't want to bother
families by asking them tao
be involved.

= Families might want the
best for their students, buat
they can't do what they need
Lo i,

Stage 3
Families describe the school as
committed to engaging families
but sometimes unable to do so
meaningfully because of other
achool pricrities,

Schoal staff believe that most
families can be effective partners
in their student’s education and
they try various strategics to
support them. School staff
articulate to families that they
want to partner and why it is
important,

The school makes sustained
offorts to engage all families, The
achool successfully reaches some
families, but usually s not able to
reach their “hard to reach™
families. As a result, the school's
family engagement approaches
do not equitably serve all
families.

Sounds like:

=  Toreally know my students,
I st know my familles.

= 1 want families to feel good
about our school.

= 1 iy, but there are some
families whe 1 just can't get
in touch with,

Stage 4
Families describe the school as
committed to engaging families
and willing to put im the time s
attention to make it a prierity,

School staff believe that all
families, if treated respectiully
and given the necessary tools,
can be effective partners in thei
student's education. School stal
articulate to families that they
want te partner and explain to
familics what that looks like an
why it is important

The scheol is relentless in
ensuring that every student’s
family is engaged in the sueces:
of their student. The school is
persistent and creative in
reaching all families, regardles:
of thelr clrcumstances, and thel
efforts reach all families
equitakly.

Sounds like:

# My parents are the most
important partners in
helping my students
suererd.

+ All familics want the best
tor their children.

= [ tell families [ want them
enpaped and will do what |




Activity 4: Mindset Matters ¢4

* Where do you feel your family engagement efforts fit
within this rubric?

* Where do you feel your EO fits within this rubric?

* How did you or didn’t you respond to stage 1 or 2 ?

Why? How does that mindset impact teacher/student
relationships?

* What supports do you need to have in place to achieve
Stage 47



Dr. Karen Mapp Shares Advice for Educators on
Family and Community Engagement Strategies

* Examine core beliefs about families
* Communication is positive
* Linking communication to academics

= Video link: https://www.youtube.com/watch?v=6j-HkI5vIS4


https://www.youtube.com/watch?v=6j-Hkl5vIS4

Six Essential Features of Family-School
Collaboration o

1. Positive Home-School Relationships
Two-way Communication

Shared Decision-Making

Family Voice for Equitable Discipline

Training and Support for Family Collaboration
Evaluation u

o Uk W




Culturally Responsive Educational
Systems

Identity
Voice
Supportive Environment

Situational Appropriateness

a &~ @b -~

Data for Equity



Features of Family-School Collaboration within
a Culturally Responsive (CR) Behavioral System

Essential
Features of

Farsily-Schocd
Callabaratian

Iidenitity

Woice

Calturally he

Behaloral
Suspartive [rvirenment

Silvational Appropriateneis

Dot for Equity

Positive Homs
Schood
Relstiomn

A EQ i start to build positae
felatimiribugs by erderitanding
wihe Suhed up their whood
oommman ity in other wands the
deritity of their schood
pammanity. E0% ihould Tt up a
e 1o oolles| dBks Gn feis,
ethnicity, abiity, pesder iderity,
anguags, mangal status, religon,
dewy gl estity, socic-econormic
ikt &l Py thade nflusencs &
[PEILET S OF BroAp’s expeErfiences
Seek fo underitand your families,
neit B0 Chasmge HhEm

E0r's can build positive
relatiandbipd By prirviding
appartuniticd for Tamulies 1o iee
triemashaes, Their culbural vadues,
and thesr histories i the school
seiting. An ecarmgle of 1Ris roight
ineluds hsving fasilied came i
and help decorabe the halls s
clasirgoms giving them a volos in
what is sien gnd heard in the
tladiraam HERE

Supportive Envirorement s
created by ifaving with garents
ke rerdssey @l the stk v bock
should include meeting studenis’
nesds by feaching sbudents
mECEASErY of misting ikils. Theds
kil irvel idde bl sead s and
behrdior skils in wwkedh Uhe
eacher uses posiive pralse or
ackrioadidge ment o end caprape
el M0 ConRin e B use thi
miew Sl Ak fmeluded in
CrEaling & Sepporbsee

i et is prowiding braining
i prR LT b0 saemine her
o Eufbure and the ismplicit Bass
ftheey may hawe. One of ihe Tirs
ifepd in undenitanding our omn
derility and what vea BEag to Lhe
clemsronim sEtling is 1o caamine
where our values and beliels
o from, and haw they affec
The desagicery w rke

Situstional Appropeiatensss is
includid i buldig pasitive
relationibip by precifticnsrs
ieeking to underiiand how
behayior axpectations betwesn
home ard school differ, E0s
wiarTl b ha e and retpect tha
imitisl belaviar instruction
provided o children by thew
Farmibes, ever iF £alf panonially
disagree. Thess may be
behus/iors seen 54 RebeLsEny fod
surviteal i the home and
toemiman ity setting. In order to
bidld a peditve relationihags we
have Lo be shle 1o schinowisdge
difeeaces and work together.

‘When bulding hom= schoal
refaliard hips teams mdt be
eommilled o exirminng dats and
focusing on changes within thesr
sphere of influemce. As tearms
disaggregate dala i is imporian
e ithem B refrain fram making
judpemenis about dudenis or
families. & i3 important b0 collect
d#ta an the familiey parcaptios of
horrw ichaol relationdligd and
Sirhee b0 make ik better

Ty
oM necat bon

Dnce vee Bave o good
anderstanding of what oultures
make up our school community
e el 1S bl e we ace
geiting leedBack from al
sub-groups. Ee2p in mind, the

ook voices beyond yeur typical
PTA comamitize by engagping and
lstening to underserved families.
Emth e we ok For eedback wi
wWaAL bo Fikve B vy Lo
disapgregete dats and resdn out

Achres|edge (e parents eand
CHMEVENS pErspecines by getting
feedback i regand ta the schosols
polGel and fykemd, dGse
exsrmples maght ncude the
srhoeods mil sl o sk atemerl,

Be mindlul of "code swilching ™ by
havisg an awareness af what
behaviort are aocepted &t home
wi 'what il accepted i the ichoal
aeting and know that the

Lo s Py Ahee: Barmidly [hee2s In

Share daia with larmies uaing
dilferenl smethads such 55 1 am 1

meetirgs to provde & dear
understanding, making data
wywilable snd scressible on
school webdites, sod or provide
reachng mabers | that ks chags




1. Positive
Home-School
Relationships




Positive Home-School Relationships

* Foundational strategies intended to connect families and schools

* Schools plays an important role in proactively and intentionally
implementing strategies to build and maintain positive, trusting
relationships with families

 The school collects data from both educators and families on their
perceptions of home school relationships

= Family and Educator Surveys such as School Climate Survey, Family-School
Relationship Scale, Parent Trust in School Scale

= Family Focus Groups
= Conferences/Family Interviews



Activity 5: Positive Home-School Relationships ¢4

Looking at the definition of Positive Home- School Relationships in
your workbook, what words from the definition stand out to you?

What is your school currently doing to build Positive Home-School
Relationships?



Building Culturally Responsive Positive Home-School Relationships E

Handout

5 Components of Culturally Relationship Building Ideas
Responsive Behavior

ldentity Understand who makes up your school community
Create a visible multilingual and multicultural environment

Voice Give families a voice in what is seen and heard in the classroom setting

Situational Appropriateness Seek to understand how behavior expectations between home and
school differ

Supportive Environment Share with parents the mission of the school
Provide training to practitioners to examine their own culture and
implicit bias
Data for Equity Collect data on the families’ perception of home-school relationships and

strive to make it better



Critical Components of Building Positive
Relationships =

e Build trusting relationships by:
- Learning about, addressing, and incorporating their opinions &
concerns
- Gathering insight into students’ cultures, goals and learning
preferences
- Using trust generators with students and families
- Connecting with families in the beginning of the school year to get to
know them
- Connecting with families to share positive feedback, not only
negative feedback
e Believe that families are equal partners
e Value and respect the parent’s role



Activity 6: Ideas and Action Planning Positive
Home-School Relationships g

* Encourage familiesto s
* What is the process to
* Participate in neighbor

e Plan for data-informed
students

nare information with school

nelp new staff acclimate to your community?

nood meetings
decisions through feedback from families and

* Student engagement and leadership opportunities (e.g., student PBIS

team, clubs)



Activity 6 Continued: Ideas and Action Planning #9
Positive Home School Relationships

Using the Ideas and Action planning
checklist in the workbook:

Ideas and Action Planning J:"’ "'E‘ ; :“ L"___ '
1. Evaluate where you are with HHEHE
each of the ideas o e el
_ F’nﬂthg Hu!'ne School HE|HHBI'II.|'I|M l
2. CheCk One bOX for eaCh item ::2:;::;? iﬁﬂ:ﬂﬁ?ﬂfﬁhﬂzl:ﬂahun with the school abowt thair cultura,
District has onboarding precticas that kalp new staff acclimate o tha

comminiby

3 . D ete r m i n e tWO O r t h re e ite m S District staff paricipats in nelghborhood meaatings or district holds

maslingaievants in community instead of at schaool

that Will be a priority for your Signage wolcoming panents to the building and directing them to the office
action plan.




2. Two-Way
Communication



Two-Way Communication

* Effective two-way communication is the essential mechanism
through which families and educators connect. It occurs
between school and home and is evidenced by the following:
* Multiple types of communication
* Ongoing
* Clear; presented in language that is understandable by families and in

their preferred language

* Content includes academic standards, behavioral expectations,
and curricula or supports being offered to students



Handout

Building Culturally Responsive Two-Way Communication B

5 Components of Culturally Relationship Building Ideas
Responsive Behavior

Identity Get feedback from all sub-groups
Ensure communication sources are effective for all sub-groups

Voice Engage and listen to underserved families
Reach out to any subgroup that is not represented
Provide multiple opportunities for families to communicate in their language

Situational Appropriateness Provide support for families who show an interest in decision-making
committees
Supportive Environment Be mindful of “code switching”

Get input from students/families when developing school wide or classroom
expectations and discipline procedures

Data for Equity Share data with families using different methods
Acquire feedback on how to improve outcomes



Family Communication Checklist

e Simple: Write concisely at a fourth-grade level in the family’s home gi
language.

* Multi-channel: Use mail, email, phone calls, and text messages to
equitably communicate.

e Skimmable: Write using headings and bullets so it is easily skimmed.

* Accessible: compatible with a screen reader, enlarge font available, sign
language, braille, etc.

e Calendar: Send communications on a regular schedule to establish a
routine.

* Timely: Share actionable and relevant information.

* Automatic: Automatically enroll families in communications with the
option for them to opt out.



Activity 7: Ideas and Action Planning Two-Way o
Communication

Using the Ideas and Action planning

checklist in the workbook: : .
. Ideas and Action Planning i b ;ﬂ:ﬁr*

1. Evaluate where you are with each T
of the ideas {HEHEE

Positive Home School Relationships

Families ara encolragad to shara information with tha school about their culbure,
backgronend, childman's talents and nead

3. Determine tWO or th ree |tems that District has onboarding practices that help new staff acclimata to the

community
will be a priority for your action et entt oty st o s

I Signage welcoming parents ta the building and directing them to the office

2. Check one box for each item




3. Shared
Decision-Making



Shared Decision-Making

* "A process by which all members of the educational community at the district and
school levels cooperate in identifying educational issues, defining goals, formulating
policy and implementing and assessing activities to help students reach standards
of excellence."

* Family voice is essential to installing effective educational practices and ensures the
policies developed to support new practices are culturally and contextually
responsive to the community served by the EO

* Ideas for establishing a Shared Decision-Making Process:

= Provide upfront training to team members on what the role of the team is in the
decision-making process in their EO

= Describe the type of team: task specific committees, long standing more permanent
teams

(New York State Education Department, A New Lexicon, 1992).



Building Culturally Responsive Shared Decision-Making B

5 Components of Culturally

Responsive Behavior

Identity

Voice

Situational Appropriateness

Supportive Environment

Data for Equity

Handout

Relationship Building Ideas

Ensure all cultural groups are represented when obtaining feedback and making
decisions

Invite family members to be part of the leadership team

Diversity is incorporated into classrooms and school operations

Identify Cultural difference when making decisions

Review data for equitable outcomes
Use fidelity data to ensure follow through



Where can Shared Decision-Making Happen?

Behavior Examples:

Part of the Data Decision-Making Leadership Team
- Developing behavior definitions
= Developing behavior flowchart

- ldentifying Tier 1 practices to be used in classrooms
Development of the Code of Conduct

= Any new or updated policy or procedure

Participation in Committee on Special Education (CSE)

= Determining appropriate instructional support and specially
designed instruction (SDI)



Where can Shared Decision-Making Happen?

Academic Examples:

Part of the reading program/curriculum review team

= Developing reading program structures across school and the
home
= Selecting high quality curriculum based on the Science of Reading

= Ensure reading materials reflects the cultural identity and
diversity of the community

Participation in Committee on Special Education (CSE)
= Determining appropriate instructional support and SDI



Critical Components of Shared Decision-Making

Family voice is essential to installing effective educational
practices; and ensures the policies developed to support
new practices are culturally and contextually responsive to the

community served by the EO

When establishing a Shared Decision-Making Process:

= Provide upfront training to team members on roles and
responsibilities of team members in the decision-making process

= Ensure team has relevant and effective data for decision-making
= Confirm authority to implement decisions made by the team



Outcomes of Including Families in Shared
Decision-Making

e Students, families, and community members provide
input on universal foundations (e.g., expectations,
consequences, acknowledgements) on an ongoing basis

* Families feel that their histories, interests, and
experiences are embedded and visible throughout the
school community



Activity 8: Ideas and Action Planning Shared #9
Decision-Making

Using the Ideas and Action planning ]

checklist in the workbook: Ideas and Actlon Planning HEN _: i |

1. Evaluate where you are with each 1HHHE

Of t h e | d eas Positive Home School Relationships

Families are encolraged to share information with the school abowt thair cultura,
1 background, chikiren's talents and naad
2 ’ C h e C k O n e b OX fo r e a C h Ite m Lhmrit has oniboarding practicas that halp new staff acclimate 1o the
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4. Family Voice/
Family Voice for
Equitable Discipline




Family Voice
* Asking families their needs, preferences, and goals is

foundational to the work of family school collaboration

* Obtaining and utilizing family input allows schools to focus the
use of their limited resources on efforts with a higher
likelihood of success

* It is critical to develop systems and practices to obtain
comprehensive and representative family input



Handout

Accessing Culturally Responsive Family Voice B

5 Components of Culturally Relationship Building Ideas
Responsive Behavior

Identity Provide opportunities for all families especially your underserved families to have
a voice in the decision-making process

Voice Move from understanding groups by race to understanding their culture &
ethnicity
Situational Appropriateness Set norms that allow for open and honest feedback from all sub-groups
Supportive Environment Take the time to learn about your students’ cultural identities and validate and

affirm cultural differences

Data for Equity Look at all enrolled groups to determine where “business as usual” is adversely
affecting sub-groups and seek input from the sub-groups that are being adversely
affected



Family Voice for Equitable Discipline ¢4

“Learning is rooted in the lives and experiences of people and cultivated through activities that people
find meaningful. When teaching is not rooted in students’ lives, student learning suffers. Perhaps
worst, biases take hold and deficit perspectives become normalized throughout our schools and

classrooms, structuring entire systems that blame students for failure.”

NYS Culturally Responsive Sustaining Education (CRSE) Framework, 2018 p. 11



Examples of Family Voice in Equitable Discipline

Families and students representing all cultural identities
adversely affected by disproportionality in the EO...

- participate in developing behavior definitions, the code of
conduct, new behavior policies and practices

- participate in the review of data and problem-solving
discussions that lead to action planning

- participate in accessing racial/ethnic equity in
acknowledgement systems (i.e., rewards used consistently
with all groups of students)



Family Voice for Equitable Discipline

Successful School Leadership Teams not only
include stakeholders as team members but also
actively elicit ownership, voice and broad
representation of their families and communities,
especially underserved families and cultures;
families and cultures adversely affected by
disproportionality in behavior policies and
practices.



Community

How Is the school viewed through the
eyes of the community?

How is the community viewed through the eyes of the teachers?
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How to Access Family Voice as Part of a
Community .

Workbook Activities:

* Connecting with Community Assets -—\ﬂr)%

* How to Conduct a Community Analysis THE  °
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Activity 9: Connecting with Community Assets  #9

In your workbook Read the Vignette D: Connecting Community Assets and Classroom
Learning and answer the following questions:

Reflection Questions:

* How could your school reach out into the community and connect with community
members?

Who might those community members be?

How could community members support reaching your curricular goals?

How could community members support reaching your behavior goals?

How could your students’ family members’ assets be connected to their classroom?
What would the benefit be?



Activity 10: How to Conduct a Community
Analysis

f

Read Article Connecting Classrooms & Communities @

* Using the suggested questions for Conducting Community
Analysis located in the workbook, discuss how EOs can use
these guiding questions as a resource.

* |dentify any takeaways and where EO is in the process of
community engagement.



Activity 11: Ideas and Action Planning Shared

Decision-Making

Using the Ideas and Action

planning checklist in the workbook:

1. Evaluate where you are with
each of the ideas

2. Check one box for each item

3. Determine two or three
items that will be a priority
for your action plan

Ideas and Action Planning

Positive Home School Relationships

Families are encolraged to share information with the schaal abouwt thair cultura,

background, chikiran's talants and naad

District has onboanding practicas that halp new staff acclimate o tha
cammunity

Digtrict staff participate in nelghborhood measatings or district kolds
meastingafawants in community irstesd of at school

Sigrage welcoming parents to the bullding and directing them ta the office




5. Training and
Support for Family-
School Collaboration




Training and Support for Family-School
Collaboration

* Family and school partnerships is an area where educators receive the
least amount of training and support; however, the required
communication between teachers and families is related to
communicating about student problems and concerns

* Families also need the opportunity to learn the principles and practices
of PBIS to meaningfully engage in Tier 1, as well as to support positive
student behaviors at home

* Itis critically important that we provide training and support options for
both families and educators on family-school collaboration within PBIS




Building Culturally Responsive Training and Support for Family- Han@ut
School Collaboration

5 Components of Culturally Relationship Building Ideas
Responsive Behavior
Identity Collect data/information to help understand the needs of the families in your
community
Voice Include family members to participate in training as speakers
Situational Appropriateness Create training and support around those needs so that it is meaningful

Provide training on why the school uses a particular discipline policy
Inform parents that the role of the school is to teach academics and behavior

Supportive Environment Provide training on code switching

Data for Equity Provide training on using data for decision-making



Critical Components of Training and Support for

Families - Behavior
Behavior Example:

e Connecting behavior interventions to home
= provide examples of what behavior interventions look like in the school setting
= use families existing behavior intervention strategies as cultural capital to create
ways to promote the use of behavior strategies in the home
* Provide training to families

= to increase their knowledge of the language, authority structure, and curriculum
of the school

= to assist in developing the skills needed to increase participation in parent
organizations

* Remember building relationships is critical for engaging with families
and getting families to engage with school personnel



Critical Components of Training and Support for

Families - Academic
Academic Example:

* Developing an understanding of academic progress monitoring,
Response to Intervention, and tiered levels of academic intervention

e Supporting use of academic interventions at home

* Providing families with strategies for supporting reading development at
home

* Helping families develop practices and routines that support children
studying and completing assignments at home

* Training caregivers to use principles of SDI to teach their children skills
outside of school



Training for Families

e Student-Directed IEP for Families
e Understanding the IEP Process for Parents of Preschool Students
 Positive Solutions for Families

* Parent and Family Engagement within the Functional Behavioral Assessment (FBA)
and Behavioral Intervention Plan (BIP) Process

* Introduction to Culturally Responsive-Sustaining Education
* Discipline Procedures for Students with Disabilities

* Dimensions of Equity in Education

* Specially Designed Instruction for Families

e Explicit Vocabulary Instruction for Families

* Literacy Caregiver Intervention Handouts



Professional Development for District Staff

 Student-Directed IEP for Professionals

* Introduction to Culturally Responsive - Sustaining Education

* Family Engagement Communication and Culture

» Dimensions of Equity in Education

« Parent and Family Engagement within the FBA and BIP Process
« Using the FBA/BIP Process to Support Students Needing Intensive Intervention
* Classroom Management

 Introduction to the Behavior Pathway

* Discipline Procedures for Students with Disabilities

» Specially Designed Instruction

 Explicit Vocabulary Instruction



Effective Professional Development

OUTCOMES
(% of Participants who: Demonstrate Knowledge, Demonstrate New Skills in a
Training Setting, and Use New Skills in the Classroom)
/-—-\
Training Demonstrate Demonstrate New ‘Ajse New Skills ir“
Components Knowledge Skill in Training \Clm;srty
Th
neory & 10% 5% 0%
Discussion
Plus Demonstration
in Training 30% 20% 0%
Plus Practice and o o o
Feedback 60% 60% >%
':;Ius Coaching in
- 95% 95% 95%
the Classroom
u

Joyce and Showers, 2002



Considerations when Planning Professional
Development

- Offer choices that align with district priorities and individual
learning goals.

- Consider having teachers facilitate the learning; play to their
strengths.

- Acknowledge teachers' well-being.
- Use collaborative learning protocols.
- Engage in activity and discussion protocols.

Mancinelli, D.(2020, September 16). Professional Development. Edutopia.



https://www.edutopia.org/article/6-things-consider-when-planning-professional-development

Activity 12: Ideas and Action Planning Shared #9
Decision-Making

Using the Ideas and Action

planning checklist in the workbook: ideas and Action Planning s
THHHE

1. Evaluate where you are with THHEE
eaCh Of the IdeaS Positive Home School Relationships : h

Families are encolraged to share information with the school abowst thair cultura,

2. Check one box for each item E NS L
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Community

3. Determine two or three e
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for your action plan.



6. Evaluation



Critical Components of Evaluation

* Since all families and communities are unique within a school
and across a district, the goals, strategies, and efforts for
monitoring family-school collaboration need to be
responsive to each school community.

* We also need to consider a school/district's efforts to obtain,
and give equal consideration to, family input regarding the
school’s behavioral systems and practices and consider if they
are utilizing family input to guide ongoing improvements and

adjustments in the strategies they are using (Ferguson et al.,
2010).



B

Evaluating Culturally Responsive Family School Collaboration FehaEt

5 Components of Culturally Relationship Building Ideas
Responsive Behavior

Identity Evaluate your process for collecting data on identifying families

Voice Evaluate your process to ensure you're giving families opportunities to be heard
and exercise leadership within the school system

Situational Appropriateness Use a school climate survey to determine student/family perceptions of the
school’s supportive environment

Supportive Environment Evaluate your process for understanding cultural differences when creating
expectations

Data for Equity Disaggregate data for analysis and action planning
Openly communicate and discuss trends in the data regarding equity
Use fidelity tools to measure progress of implementation



Tools for Evaluating Family and Community
Engagement Initiatives .

Family Engagement Best Practices Rubric and Assessment

https://www.aps.edu/family-engagement-collaborative/documents/family-engagement-best-practices-
rubric-with-action-plan

Culturally Responsive school-wide PBIS Team Self-Assessment version 3.0

6062383b3f8932b212e9¢98b PBIS Cultural Responsiveness Field Guide v2.pdf (website-files.com)

Diagnostic Tool for School and District Effectiveness (DTSDE)Tenet 6

http://www.nysed.gov/common/nysed/files/programs/accountability/dtsde-framework.pdf

School Climate Survey

https://schoolclimate.org/services/measuring-school-climate-csci/



https://www.aps.edu/family-engagement-collaborative/documents/family-engagement-best-practices-rubric-with-action-plan
https://assets-global.website-files.com/5d3725188825e071f1670246/6062383b3f8932b212e9c98b_PBIS%20Cultural%20Responsiveness%20Field%20Guide%20v2.pdf
http://www.nysed.gov/common/nysed/files/programs/accountability/dtsde-framework.pdf
https://schoolclimate.org/services/measuring-school-climate-csci/

Plan-Do- Study-Act (PDSA) Cycle

Act Plan

Decide what's next. Describe objective,
Make changes and change being tested,
start another cycle. predictions.
Needed action steps.
Plan for collecting data.

Study Do

Analyze data. Run the test.
Compare outcomes Describe what
to predictions. happens.
Summarize what Collect data.

you learned.




Activity 13: Ideas and Action Planning Shared #9
Decision-Making

Using the Ideas and Action

planning checklist in the workbook: e r—— e
1. Evaluate Where you are With Farnililaniarearrl:tinagaﬂ-h:lshararmﬂr:::tf:ln":ﬁm?::&ri:::z::z:w - l
each of the ideas T e e e o
caommunity
2. Check one box for each item | Sedafparipeie n efrborood mecirgs o e vl
3. Determine two or three - | | 11

items that will be a priority
for your action plan



Family Engagement

"Unless commitment 1s made,

there are only
promises and hopes

... but no plans."

(Peter Drucker)




Final Action Planning =

> w e

Ve

Action
Plan

Review all action planning items from the previous sections
Copy and paste those items in the table located in the workbook
Rank the order in which you feel the items can be accomplished

Create a final action plan that can be followed up on during the team'’s
work sessions




Contact Us

New York State
EDUCATION DEPARTMENT

__Knowledge » Skill > Opportunity

New York State Education Department
Office of Special Education

Educational Partnership

Technical Assistance Partnership
for Behavior

ﬁ UNIVERSITYATALBANY

State University of New York
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