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Disclaimer
The resources shown are designed to provide helpful
information. Resources are provided for instructional use
purposes only and do not constitute NYSED endorsement of any
vendor, author, or other sources. To the best of our knowledge,
the resources provided are true and complete.
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Meet and Greet
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New York State Education Department Office of Special Education

Blueprint for Improved Results for Students
with Disabilities

Research-Based Instruction

Self-Advocacy

Students engage in self-advocacy and are involved in
determining their own educational goals and plan.

Family Partnership

Parents, and other family members, are engaged as
meaningful partners in the special education process
and the education of their child.

Specially-Designed Instruction

Teachers design, provide, and assess the effectiveness
of specially-designed instruction to provide students
with disabilities with access to participate and
progress in the general education curriculum.

Teachers provide research-based instructional
teaching and learning strategies and supports for
students with disabilities.

Multi-tiered Support

Schools provide multi-tiered systems of behavioral
and academic support.

Inclusive Activities

Schools provide high-quality inclusive programs and
activities.

Transition Support

Schools provide appropriate instruction for students
with disabilities in career development and
opportunities to participate in work-based learning.
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Agenda
• Why transition is important for students with significant disabilities
• Transition assessments for students with significant disabilities
• How to use transition assessment results for students with
significant disabilities
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Learning Objectives
Participants will:
• Learn research that supports transition assessment for students with
significant disabilities
• Use transition assessments for students with significant disabilities
• Write transition assessment results for students with significant
disabilities for transition planning
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• Students with significant disabilities who can
complete three-step tasks are more likely to be
employed (Foley et al., 2012).
• Students with significant disabilities who
receive services from outside agencies early in
their secondary school education have better
employment outcomes than those who apply
later (Brigman, 2014).
• A collaboration of professionals, agencies, and
family members can impact post-school
outcomes more than each group working
alone (Isakson et al., 2006; Papay & Bambara,
2014).

Why Is Transition
Important for
students with
significant
disabilities? (1 of 5)
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• Employers need to witness students with
significant disabilities working to visualize the
possibilities; therefore, seeking work
environments with companies that have
previous experience employing individuals
with severe disabilities is important (Levy et
al., 1992).
• Family expectations of paid employment and
becoming self-supporting predict employment
outcomes for students with significant
disabilities (Carter et al., 2012; Doren et al.,
2012; Martinez et al., 2012; Simonsen &
Neubert, 2012).

Why Is Transition
Important for
students with
significant
disabilities? (2 of 5)

• When family members believe an individual
can hold a job, the individual is more likely to
acquire a job (Heal et al., 1990).
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• When families support goals for independent
living and provide opportunities to interact
with peers who also have career and
independent living aspirations, the individual is
more likely to hold a job and live
independently (Isakson et al., 2006).
• Having family members who are familiar with
vocational supports needed, receive
employment information from the school, and
encourage and support engagement in social
networks separate from the family also
increase the likelihood of employment
(Blustein et al., 2016; Eisenman, 2007).

Why Is Transition
Important for
students with
significant
disabilities? (3 of 5)
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• Family involvement, desires, and expectations
of the individual attending postsecondary
education predict enrollment in a
postsecondary education program (Doren et
al., 2012; Martinez et al., 2012; Papay &
Bambara, 2014).
• Students with significant disabilities who
experience paid work, full or part time,
summer or annual, are more likely to be
employed after high school (Blustein et al.,
2016; Papay & Bambara, 2014).

Why Is Transition
Important for
students with
significant
disabilities? (4 of 5)

• Teacher expectations for student employment
can significantly impact the post-school
employment outcomes for students with
significant disabilities (Blustein et al., 2016;
Carter et al., 2010).
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• Individuals with higher self-care skills are more
likely to be employed, attend postsecondary
education, and live independently.
• Independence in living (e.g., feeding, dressing,
preparing meals, cleaning, and mobility) and
functional skills (e.g., reading and
understanding common signs, telling time on a
clock with hands, counting change, and looking
up phone numbers and using the telephone)
are associated with paid and unpaid work
experience.

Why Is Transition
Important for
students with
significant
disabilities? (5 of 5)

(Blustein et al., 2016; Carter et al., 2011; Carter et al., 2012;
Foley et al., 2012)
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Transition Assessment

13

What is Transition Assessment?
Transition assessment:
• Is an ongoing process of collecting information on a student’s strengths,
interests, preferences, skills or aptitudes, and needs related to current
demands and future career, educational, personal, and social
environments.
• Provides a foundation for defining Individualized Education Program
(IEP) goals and transition services and guides instructional decisionmaking.

(Sitlington & Payne, 2004)
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Personal Preference Indicators
• Interview format
• Designed for student’s family members, friends, or professionals who
know student well enough to provide information
• Free
• Available in English and Spanish
• Assesses likes, dislikes, social indicators, choices, health, body clock, and
future

Personal Preference Indicators Guide
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Personal
Preference
Indicator Sample
Items
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Postsecondary Education and
Experience (PEaE) Assessment
• A Delphi method was used to
identify and validate skill
requirements for postsecondary
experience programs across the
country.
• The PEaE Assessment consists of
71 questions.
• These questions were
evaluated, revised, and
confirmed important by PEaE
directors.

Postsecondary Education and Experience (PEaE) Assessment
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Think College
• A national organization
dedicated to developing,
expanding, and improving
inclusive higher education
options for people with an
intellectual disability.
• Think College supports
evidence-based and
student-centered research
and practice.
College Search
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Career One Stop—Videos in English
and Spanish

Career One Stop—Career Videos
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Job Scout—Career Discovery Mobile Application
• A mascot guides you through your career-exploration
journey. Your mascot will coach you through the
assessment and will cheer you on when you earn new
stickers, which show your progress through your journey.
• Features:
⁃
⁃
⁃
⁃
⁃

A mascot to coach you through the application.
Stickers to earn while you are exploring careers.
A database of more than 1,000 careers.
An on-the-job video for each career in the application.
A list of all the jobs that you have saved.

• Navigate to the Assessments tab and tap the “Share My
Results" button to have your results sent to an email to
your parents or teacher.
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Job Scout—Career Discovery Mobile
Application Sample
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Life Skills Inventory Independent
Living Skills Assessment Tool

Life Skills Inventory Independent Living Skills Assessment Tool
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Transition Planning Inventory (TPI)-3
Modified Form
For Students With Autism or Other
Significant Support Needs

Cost: $37.00 (25 forms)

Assesses likely settings for
postsecondary outcomes:
• Employment type
• Learning options
• Living situation
• Leisure activities
• Health
TPI-3 Modified Form for Students With Autism or Other Significant Support Needs
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Sample TPI-3
Modified Items
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Picture-Based Career Interest
Assessments
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Pictorial Interest Inventory Sample
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Diagnostic Adaptive Behavior Scale
(DABS) and User’s Manual
Assesses:
• Conceptual Skills

Cost: $155 (25 forms + Manual)

⁃ Numbers, money, time, etc.

• Social Skills

⁃ Following rules, gullibility, avoiding
victimization

• Practical Skills

⁃ Health care, transportation, safety

Diagnostic Adaptive Behavior Scale—25 Interview Forms plus manual
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Supports Intensity Scale Children’s
Version (SIS-C)
Assesses:

Cost: $12 per assessment

• Medical conditions and
behaviors that require
substantial levels of support
• School participation
• Health and safety
• Advocacy
• Home living
Order SIS
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Functional Vocational
Assessment
Functional Vocational Evaluation is an ongoing process that
identifies a student’s career interests, work-related aptitudes
and skills, and need for training.
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Employment Support Indicators
Domains
• Social supports
• Work setting supports
• Work style supports
Cost: Free

Employment Support Indicators Guide
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Sample Employment Support
Indicators Items
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ChoiceMaker

Choosing Employment Goals

Lessons include:
• Choosing general goals
• Experience-based lessons
• Dream job lessons
Cost: Free

ChoiceMaker Self-Determination Lesson Materials
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Functional Vocational Assessments

ChoiceMaker Self-Determination Lesson Materials
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Situational Assessments

ChoiceMaker Self-Determination Lesson Materials
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Self-Directed Employment
• Curriculum-based
assessments including:
⁃
⁃
⁃
⁃
⁃
⁃

Cost: Free

Making choices
Exploring choices
Testing choices
Final choices
Job matching skills
On the job assessments

• Includes a picture bank
Self-Directed Employment—A Handbook for Transition Teachers and Employment Specialists
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Self-Directed
Employment—
Situational
Assessment
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Self-Directed
Employment—
My Employment
Plan

37

Progress Monitoring Mobile
Applications
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TaskAnalysisLIFE
Features:

• TaskAnalysis is a highly customizable Mobile Application
that can support individuals with intellectual disabilities to
independently and efficiently complete tasks.
• Tasks can be broken down into manageable steps. Users
can access picture, text, and audio support, along with
video prompting and video modeling supports all within
one mobile application.
• TaskAnalysis works on Global Positioning System (GPS)
location and will automatically populate tasks associated
with a particular location.
• Tasks can be created for users to support them at work,
home, school, or any other location.
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TaskAnalysisLIFE Sample
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Life Skills—Salvation Army
Features:
• Meal planner
• Shopping list
• Budget calculator
• Cooking and cleaning tutorials
• Meal catalogue with recipes and YouTube tutorials
• Key information about shared living
• Key emergency contacts
• Shared living quiz
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Life Skills—Salvation Army Sample
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MagnusCards
Features:
• 12 categories of life skills learning, including
social, travel, personal care, and shopping.
• English and French languages: Select your
language of choice in your personal device
settings.
• No wifi required: Downloaded card decks are
available for offline use.
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MagnusCards Sample
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CanPlan
Features:
• Task sequencing: breaks each task into an easy-to-follow
sequence of photos, with optional text or audio
• Virtually any activity can be broken into a sequence of
easy-to-follow steps, illustrated by photos and reinforced
with optional text and audio.
• Scheduling and reminder features ensure each task gets
done on time.
• Take photos of each step in a task, add text or audio as
needed. The task is then filed under a customizable set of
categories, which could include areas such as: food
preparation, household chores, shopping, transportation,
exercise, and workplace tasks.
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CanPlan Sample
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JABtalk
Features:
• JABtalk is a free speech communication
application designed to help non-verbal children
and adults communicate.
• Speech therapists commonly refer to JABtalk as
an easy and effective augmentative and
alternative communication device.
• By combining personalized voice and images with
an extremely simple user interface, JABtalk
delivers a speech solution that is both fun to use
and easy to learn.
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JABtalk Sample
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How to Use Transition
Assessment Results
These assessments can be used to inform the strengths, needs,
goals, and coordinated activities, and as progress monitoring
tools.
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Kara Case Study
• Kara is a 15-year-old student with multiple disabilities including a significant
intellectual disability.
• Kara receives physical therapy services 30 minutes daily, focused on
strengthening muscles and stretching her muscles to maintain mobility.
Progress notes from all three physical, occupational, and speech therapists
are focused on her use of a wheelchair, equipped with assistive technology to
increase her independent mobility and communication.
• She has a personal care attendant for eating, brushing her teeth, and combing
her hair.
• Kara has participated in the school-based enterprise coffee shop the last two
semesters, relying on hand-over-hand physical prompts to complete most
tasks (copies of task analyses from job sites).
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When developing:

Using the Informal
Interview—
Strength Based
Form in the IEP
(1 of 5)
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Transition Needs
• Consider the student’s strengths, preferences, and interests as
they relate to transition from school to post-school activities.
• Look over transition assessment results to identify needs and
create annual transition goals, activities, and services based on
the results.
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Transition Assessment Results
Kara, her educators, and parents provided:
• Classroom data
• State/district alternate assessments
• Medical records and formal testing (Supports Intensity Scale for
diagnosis of multiple disabilities, need for full-time nursing care, need
for occupational therapy, need for intensive supports to access
educational and employment activities)
• A statement by Kara’s parents and teachers during an informal
interview/observations recorded on the IEP regarding her interest in
music
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Four Areas Addressed
in Documenting
Present Level of
Performance and
Individual Needs
Including strengths,
preferences, interests,
needs, and concerns of the
parent
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Academic Achievement, Functional
Performance, and Learning Characteristics
(1 of 2)
• Levels of knowledge and development in subject and skills and
information:

⁃ Kara requires intensive supports to access content and activities within school
(teacher observations) and work settings (daily performance log and task
analyses). She needs to increase functional math skills (e.g., learn to make
payments using the next dollar up strategy), and increase functional reading
skills (e.g., learn to state actions that should be taken when encountering
emergency signs in the community using head switch, respond to story elements
questions following an age-appropriate adapted text using head switch and
manipulatives).
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Academic Achievement, Functional
Performance, and Learning Characteristics
(2 of 2)
• Student strengths, preferences, and interests:

⁃ Kara enjoys listening to music and hearing the voices of her family members and
caregivers. She has become increasingly tolerant of position changes on a mat
table and allows hand-over-hand assistance to participate in activities (classroom
data, environmental analysis).

• Academic, developmental, and functional needs of the student:

⁃ She attempts to use augmentative communication devices using a headactivated switch with consistency. Her parents help to indicate preferences.
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Social Development
• The degree and quality of the student’s relationships with peers and
adults; feelings about self and social adjustment to school and
community environments:
⁃ She seems to enjoy receiving verbal and tactual attention from family and
caregivers.

• Student strengths:

⁃ She responds positively to music and voices.

• Social development needs of the student that are of concern to the
parent:
⁃ She needs to communicate more consistently.
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Physical Development
• The degree and quality of the student’s motor and sensory
development, health, vitality, and physical skills pertain to the learning
process:

⁃ Limited mobility requiring the use of a two-person lift or mechanical device for
transfers and assistance with personal care.

• Student strengths:

⁃ Kara’s hearing is thought to be within the normal range.

• Physical development needs of the student:

⁃ Medical needs require the assistance of a nurse daily.
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Management Needs
• The nature and degree to which environmental and human or material
resources are needed to address needs identified above.
⁃ Kara needs more opportunities to use her head switch to communicate
preferences.
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Effect of Student Needs on Involvement
in the General Education Curriculum
• Kara requires intensive supports to complete job tasks.
• Ensuring intensive supports are in place and increasing functional
communication by implementing a head switch with consistency across
settings will help Kara access and respond in post-school training and
employment activities.
• Increasing functional communication will lead to increased selfdetermination skills.
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When developing:

Using the Informal
Interview—
Strength Based
Form in the IEP
(2 of 5)
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Measurable Postsecondary Goals
Long-term goals for living, working, and learning as an adult
• Education/Training
• Employment
• Independent Living Skills (when appropriate)

⁃ Independent Living Skills are required when a student is taught to alternate
achievement standards.
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Kara’s Education/Transition
Postsecondary Goals

• Education/Training

⁃ After graduation from high school, Kara will attend an adult continuing
education program for individuals with intensive support needs to maintain and
improve communication and self-care skills.

• Employment

⁃ After high school, given supports from a job coach, Kara will obtain a part-time
competitive integrated employment position in a setting she enjoys (e.g., in a
coffee shop, restaurant, or public music venue).

• Independent Living

⁃ After high school, Kara will live with her parents and live as independently as
possible by making her own purchases.
63

When developing:

Using the Informal
Interview—
Strength Based
Form in the IEP
(3 of 5)
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Kara’s Goal: Education and Training
• Postsecondary Education and Training Goal:

⁃ After graduation from high school, Kara will attend an adult continuing
education program for individuals with intensive support needs to maintain and
improve communication and self-care skills

• Transition Need:

⁃ Additional opportunities to express thoughts about training and educational
programs of interest that could lead to a career path that highlight Kara’s
strengths.

• Coordinated Activity:

⁃ Independently (without teacher prompting) participate/actively respond in
classroom and community activities.
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Kara’s Annual Goal: Education and
Training

• Annual Goal: When given an age-appropriate narrative text on instructional level, Kara will
indicate the meaning of transparent simple idioms and figures of speech using eye gaze and
head nodding, with 80% accuracy, in 4 out of 5 consecutive trials, by the end of the
academic year.
• Criteria: 80% accuracy
• Method: Teacher rubric
• Schedule: Weekly
• Objective 1: Using visual depictions of multiple-meaning words (hot, doctor, dress, nails,
tire …), Kara will use eye gaze or head nodding to select the meaning of the word that fits
the context of the text with 80% accuracy, in 4 out of 5 consecutive trials.
• Objective 2: Using visual depictions of multiple-meaning phrases (turn around, hang up,
etc.), Kara will use eye gaze or head nodding to select the meaning of the phrase that fits
the context of the text with 80% accuracy, in 4 out of 5 consecutive trials.
66

Kara’s Goal: Employment
• Postsecondary employment goal:

⁃ After high school, given supports from a job coach, Kara will obtain a part-time
competitive integrated employment position in a setting she enjoys (e.g., in a
coffee shop, restaurant, or public music venue).

• Transition need:

⁃ Additional opportunities to communicate preferences.

• Coordinated Activity:

⁃ Use “Job Characteristics I like” to identify job shadowing interests and
preferences.
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Kara’s Annual Goal: Employment
• Annual goal: Given the opportunity to participate in class discussions, Kara will
engage in classroom discussions 4 out of 5 consecutive trials by the end of the
school year.
• Criteria: 4 out of 5 trials
• Method: Task analysis
• Schedule: Weekly

• Objective 1: Before discussions, Kara will work with adults to prepare for discussions
by collecting information on the topic of discussion and anticipating needed
automated phrases 2 times per week.
• Objective 2: Given the opportunity to participate in class discussions, Kara will
indicate agreement or disagreement with others during discussions 100% of the
time.
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Kara’s Goal: Independent Living
• Postsecondary Independent Living Goal:

⁃ After high school, Kara will live with her parents and live as independently as
possible by making her own purchases.

• Transition need:

⁃ Kara needs to increase functional math skills (e.g., learn to make payments using
the next dollar up strategy).

• Coordinated Activity:

⁃ Use manipulatives to demonstrate the dollar up strategy and role play bill
paying.
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Kara’s Annual Goal: Independent Living
• Annual goal: Given manipulatives and explicit instruction on completing functional
math problems, Kara will solve real-world problems involving addition and
subtraction of decimals, using models when needed with 80% accuracy.
• Criteria: 80% accuracy
• Method: Work sample/teacher rubric
• Schedule: Monthly

• Objective 1: Given manipulatives, Kara will make payments using the next dollar up
strategy in 4 out of 5 trials.
• Objective 2: Given instruction, Kara will communicate agreement and disagreement
when presented with correct or incorrect consumer math problems with 80%
accuracy by the end of the school year.
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When developing:

Using the Informal
Interview—
Strength Based
Form in the IEP
(4 of 5)
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Course of Study
In a high-quality course of study based on the assessment
results and Kara’s interests, Kara will consider instruction in:
• Functional communication
• Music appreciation
• Functional living skills
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When developing:

Using the Informal
Interview—
Strength Based
Form in the IEP
(5 of 5)
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Coordinated Set of Activities—Examples
of Transition Services
Needed Activities

Service/Activity

Instruction

Self-determination skills—Independently (without teacher prompting)
participate/actively respond in classroom and community activities

Related services

Use of transportation services, community orientation and mobility, selfcare, job coach

Community experiences

Work-based learning, job shadowing, visits to community sites to access
services—banking, laundry, medical services, etc.

Employment and other postschool adult living objectives

Use “Job Characteristics I like” to identify job shadowing interests and
preferences

Daily living skills

Use manipulatives to demonstrate the dollar up strategy and role play bill
paying

Functional vocational
evaluation

Task analysis
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Reflection and Action Planning
• What are your biggest takeaways from this session?
• What did you learn today about transition assessments you did
not previously know?
• How are you going to use this information?
• What additional information would you like?
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Resources (1 of 3)

• Postsecondary Education and Experience (PEaE) Assessment (Free)
https://andrealsuk.wixsite.com/peaeassessment
• Career One Stop Career Videos in English and Spanish (Free)
https://www.careeronestop.org/Videos/CareerVideos/career-videos.aspx
• Job Scout Career Discovery Mobile Application(Free in Mobile Application Store)
• Life Skills Inventory Independent Living Skills Assessment Tool (Free)
https://washtenawisd.org/sites/default/files/life_skills_inventory.pdf
• Ederle-Severson-S (ESTR-S) Transition Rating Form ($20 per 10 copies)
http://www.estr.net/publications.cfm
• Personal Preference Indicators (Free)
https://ouhsc.edu/thecenter/Publications/Publication-Details/personal-preferenceindicators
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Resources (2 of 3)

• TPI-3 Modified Form for Students with Autism or Other Significant Support Needs
($37) https://www.proedinc.com/Products/14874/tpi3-modified-form-for-studentswith-autism-or-other-significant-support-needs-25.aspx
• Diagnostic Adaptive Behavior Scale (DABS) ($50 for 25 forms)
https://www.aaidd.org/publications/bookstore-home/new-this-year/diagnosticadaptive-behavior-scale---25-interview-forms
• Supports Intensity Scales (SIS-C) for Children and Adults ($12 per assessment)
https://www.aaidd.org/sis/order
• Employment Support Indicators (Free)
https://ouhsc.edu/Portals/1154/EasyDNNnews/Uploads/4226/5_EmploymentSuppo
rtIndicators2.pdf
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Resources (3 of 3)

• ChoiceMaker Self-Determination Lesson Materials
https://www.ou.edu/education/centers-and-partnerships/zarrow/transitionresources/curriculum/choicemaker
• Self-Directed Employment (Free) https://www.ou.edu/education/centers-andpartnerships/zarrow/transition-resources/other/self-directed-employment
• Task Analysis Life (Free) in the Mobile Application store
• Life Skills – Salvation Army (Free) in the Mobile Application store
• MagnusCards (Free) in the Mobile Application store
• CanPlan (Free) in the Mobile Application Store
• JABTalk (Free) in the Mobile Application Store
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