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Part 1—Introduction
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Disclaimer
The resources shown are designed to provide helpful 
information. Resources are provided for instructional use 
purposes only and do not constitute NYSED endorsement of any 
vendor, author, or other sources. To the best of our knowledge, 
the resources provided are true and complete.
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Meet and Greet
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New York State Education Department Office of Special Education

Blueprint for Improved Results for Students
with Disabilities

Self-Advocacy
Students engage in self-advocacy and are involved in 
determining their own educational goals and plan.

Family Partnership
Parents, and other family members, are engaged as 
meaningful partners in the special education process 
and the education of their child.

Specially-Designed Instruction
Teachers design, provide, and assess the effectiveness 
of specially-designed instruction to provide students 
with disabilities with access to participate and 
progress in the general education curriculum.

Research-Based Instruction
Teachers provide research-based instructional 
teaching and learning strategies and supports for 
students with disabilities.

Multi-tiered Support
Schools provide multi-tiered systems of behavioral 
and academic support.

Inclusive Activities
Schools provide high-quality inclusive programs and 
activities.

Transition Support
Schools provide appropriate instruction for students 
with disabilities in career development and 
opportunities to participate in work-based learning.
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Agenda

• What is transition and why is it important?
• Career development theory
• New York State regulations
• Assessment validity and reliability
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Learning Objectives
Participants will:
• Identify what transition is and why it’s important
• Learn basic career development theory
• Identify New York State (NYS) regulations related to transition 

assessment
• Identify assessments with ample validity and reliability evidence
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Know, Want, Learn 
(K-W-L) Activity

Take a moment to complete the first section of 
the “K-W” Activity and “L” Planning Tool.

• K—What do you know about transition 
assessment?

• W—What do you want to know?
• L—What do you want to learn? Use the K-W-L

Planning Tool.
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What Is Transition?
Why is it important?
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Richie Parker
Imagine you have a student who was born without arms.

• Think about your 
expectations.

• What types of career 
opportunities are available 
for this student? 

• What accommodations will 
this student need? 

Video: The Story of Richie Parker, Hendrick Motorsports Designer—Chevy Hardcore

https://www.youtube.com/watch?app=desktop&v=jJU39V67mvE&feature=youtu.be
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What Is Transition? 
(a) Transition services means a coordinated set of activities for a child with a 
disability that—
(1) Is designed to be within a results-oriented process, that is focused on improving the academic and 
functional achievement of the child with a disability to facilitate the child’s movement from school to 
post-school activities, including postsecondary education, vocational education, integrated 
employment (including supported employment), continuing and adult education, adult services, 
independent living, or community participation;
(2) Is based on the individual child’s needs, taking into account the child’s strengths, preferences, and 
interests; and includes—

(i) Instruction;
(ii) Related services;
(iii) Community experiences;
(iv) The development of employment and other post-school adult living objectives; and
(v) If appropriate, acquisition of daily living skills and provision of a functional vocational 
evaluation.

(b) Transition services for children with disabilities may be special education, if provided as specially 
designed instruction, or a related service, if required to assist a child with a disability to benefit from 
special education.

IDEA Regulations: Sec. 300.43 Transition services

https://sites.ed.gov/idea/regs/b/a/300.43/a
https://sites.ed.gov/idea/regs/b/a/300.43/a/1
https://sites.ed.gov/idea/regs/b/a/300.43/a/2
https://sites.ed.gov/idea/regs/b/a/300.43/a/2/i
https://sites.ed.gov/idea/regs/b/a/300.43/a/2/ii
https://sites.ed.gov/idea/regs/b/a/300.43/a/2/iii
https://sites.ed.gov/idea/regs/b/a/300.43/a/2/iv
https://sites.ed.gov/idea/regs/b/a/300.43/a/2/v
https://sites.ed.gov/idea/regs/b/a/300.43/b
https://sites.ed.gov/idea/regs/b/a/300.43
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Why Is Transition 
Important? (1 of 7)

Education

• 19% of students with disabilities attended 
four-year colleges and universities, compared 
to 40% of students without disabilities. 
Students with disabilities are more likely to 
attend two-year colleges or vocational schools.

• 35% of students with disabilities who enter 
four-year colleges and receive disability 
services from the college graduate, whereas 
55% of students without disabilities graduate.

(Newman et al., 2011)
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Why Is Transition 
Important? (2 of 7)

Employment

• In 2014, 34.4% of US civilians with disabilities 
ages 18–64 living in the community were 
employed, compared to 75.4% for people 
without disabilities (2015 Disability Statistics 
Report).

• Students with disabilities continue to 
demonstrate poorer employment outcomes 
than do other young adults (e.g., fewer hours 
per week, lower salaries, reduced benefits).

(Newman et al., 2011; Erikson & Von Schrader, 2015)
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Why Is Transition 
Important? (3 of 7)

Independent Living

• More young adults with disabilities live with 
their parents, relatives, or legal guardians after 
high school than youth without disabilities.

• Young adults with disabilities lag behind peers 
without disabilities in life-skills areas such as 
managing household responsibilities and 
obtaining a driver’s license

(Newman et al., 2009; Wagner et al., 2005)
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Why Is Transition 
Important? (4 of 7)

Graduation and Dropout Rates

• Students make up their mind in the fourth or 
fifth grade whether to drop out of school. 

• In 2011, just 68% of students with learning 
disabilities (LD) graduated with a regular high 
school diploma.

(Cortiella, 2013; Junior Achievement, 2010)
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Why Is Transition 
Important? (5 of 7)

Dropout

• More than 50% of 16- to 25-year-old 
individuals who dropped out of high school 
said they left because they saw no point in 
going on and saw no connection between 
academics taught in high school and “real life.”

• 81% of people who dropped out said there 
should be more opportunities for real-world 
learning.

• Students need to see the connection between 
school and getting a good job. 

(Bridgeland et al., 2006) 
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Why Is Transition 
Important? (6 of 7)

Disability Awareness and Self-
Advocacy 

• Only one in four (24%) of young adults who 
received special education services in high 
school consider themselves to have a disability.

• Only 17% of young adults with LD received 
accommodations and supports in 
postsecondary education, compared to 94% in 
high school.

(Cortiella & Horowitz, 2014)



18

Why Is Transition 
Important? (7 of 7)

Student’s Meaningful 
Involvement in the Individualized 
Education Program (IEP)

• When students are not treated as active 
participants in the IEP, they leave the meeting 
feeling worse than if they had not attended. 

• Students who actively participate during their 
IEP meetings are more likely to be employed 
and/or enrolled in higher education after 
graduation. 

• When students actively participate during their 
IEP meetings, their schools are generally more 
compliant in the transition sections of the IEP.

(Martin et al., 2004; Martin et al., 2006)
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Reflection #1

Identify new learning and action items on your 
“L” Planning Tool.
⁃ What is transition?
⁃ Why is transition important?
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Career Development Theory
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Career Development Theories:
Donald Super’s Life Span Theory
Super’s Life Span Theory views career development as an orderly, 
continuous, predictable process:
• Growth (birth–14)
• Exploration (ages 15–24)
• Establishment (ages 25–44)
• Maintenance (ages 45–64)
• Decline (ages 65 and beyond)

(Super, 1953)
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Career Development Theories: Donn 
Brolin’s Four Stages of Career Development

(Brolin, 1997)
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Career Development Today Is Rarely 
Linear 
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What Brolin’s Theory Looks Like Today

(Brolin, 1997)
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What Is Transition Assessment?

• An ongoing process of collecting information on a student’s strengths, interests, 
skills or aptitudes, preferences, and needs related to current demands and 
future career, educational, personal, and social environments 

• Provides a foundation for defining IEP goals, transition services, and guides 
instructional decision-making

• Results from initial assessments should be the starting point for transition 
planning

• Transition assessments help students with disabilities identify the skills needed 
to achieve post-school goals

• Serves as a guide for students to make informed choices and take charge of their 
transition planning process

(Sitlington & Payne, 2004)
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NYS Regulations for Transition 
Assessment
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New York Regulations
200.4 Procedures for referral, evaluation, IEP development, 
placement and review
(b) Individual evaluation and reevaluation 

(6) School districts shall ensure that:
(viii) students age 12 and those referred to special education for the 
first time who are age 12 and over, shall receive an assessment that 
includes a review of school records and teacher assessments, and 
parent and student interviews to determine vocational skills, 
aptitudes and interests

(Regulations of the Commissioner of Education Part 200.4(b)(6)(viii))

https://www.p12.nysed.gov/specialed/lawsregs/documents/regulations-part-200-oct-2016.pdf
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New York Transition 
Assessment Regulations 200.4
(d) Recommendation
(2) IEP shall include the following:
(ix) Transition services

a) For those students beginning not later than the first IEP to be in effect when 
the student is age 15 (and at a younger age, if determined appropriate), and 
updated annually, the IEP shall include: 
1) Under the student’s present levels of performance, a statement of the 

student’s needs, taking into account the student’s strengths, preferences 
and interests, as they relate to transition from school to post-school 
activities as defined in section 200.1(fff) of this Part; 

(Regulations of the Commissioner of Education Part 200.4(d)(2)(ix)(a))
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New York Transition 
Assessment Regulations 200.4 (continued)

2) Appropriate measurable postsecondary goals based upon age-appropriate 
transition assessments relating to training, education, employment and, 
where appropriate, independent living skills; 

3) A statement of the transition service needs of the student that focuses on 
the student’s courses of study, such as participation in advanced-
placement courses or a vocational education program; 

4) Needed activities to facilitate the student’s movement from school to post-
school activities, including instruction, related services, community 
experiences, the development of employment and other post-school adult 
living objectives and, when appropriate, acquisition of daily living skills and 
functional vocational evaluation…

(Regulations of the Commissioner of Education Part 200.4(d)(2)(ix)(a))
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Indicator 13 Secondary Transition 
Self-Review for Students 
with Disabilities Checklist
1a. Are there appropriate measurable postsecondary goals in the areas 
of training, education, employment, and, where appropriate, 
independent living skills?

1b. Is (are) the postsecondary goal(s) reviewed and updated annually, as 
appropriate?

1c. Is there evidence that the measurable postsecondary goal(s) were 
based on age-appropriate transition assessment(s)?

(Adapted from the SPP Indicator 13 Individual Student Record Review Form/Checklist [Attachment 3]) 
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Reflection #2

Identify new learning and action items on your 
“L” Planning Tool.
⁃ Career Development Theory
⁃ What is Transition Assessment?
⁃ NYS Transition Assessment Regulations
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How are Transition Assessment 
Results Used in the Development of 
the IEP?
When developing:

Present Levels of 
Performance and 
Individual Needs

Measurable 
Postsecondary 

Goals

Annual IEP Goals 
Related to 

Transition Service 
Needs

Courses of Study Coordinated Set of 
Activities
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Age-Appropriate Transition 
Assessment
How to choose appropriate assessments
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Formal vs. Informal Assessments

• Informal measures may include interviews or questionnaires, direct 
observations, anecdotal records, environmental or situational analysis, 
curriculum-based assessments, interest inventories, preference 
assessments, and transition planning inventories.

• Formal assessments are standardized instruments that include 
descriptions of their norming process, reliability and validity, and 
recommended uses.
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What is Validity?

• Validity refers to the degree to which evidence and theory support the 
interpretations of test scores for the proposed use of the test. 

• Sources of validity evidence include:
⁃ Content: Does it measure what it says it does?
⁃ Response processes: Analyses of user thought processes of items and results.
⁃ Internal structure: Do the items fit within the constructs?
⁃ Relations to other variables: e.g., does family income affect results? 
⁃ Consequences of testing: Intended and unintended

(American Educational Research Association et al., 2014)
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What is Reliability? 

• Correlation between scores on two equivalent forms of the test
• Consistency of scores across replications of a test
• Reported in terms of 
⁃ Standard errors
⁃ Reliability coefficients
⁃ Item Response Theory

(American Educational Research Association et al., 2014)
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Basic Validity and Reliability 
Assessment Questions
• What is the purpose?
• For whom is the assessment designed?
• How were the items developed? 
• Does ample evidence exist for:
⁃ Adequate factor structure
⁃ Internal reliability
⁃ Test-retest reliability
⁃ Predictive validity
⁃ No or minimal bias by gender, placement, grade point average, grade, disability 

category, socioeconomic status 
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Transition Assessment Should Address 
Three Areas

Education and Training Employment Independent Living 
(if appropriate)

Photos from Pexels.com.

https://www.pexels.com/
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Reflection and Action Planning

• What are your biggest takeaways from this session? 

• What did you learn today about transition assessments you did not 
previously know? 

• How are you going to use this information?

• What additional information would you like? 
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K-W-L Review
Take a few moments to review and edit the 
“K-W” Activity and the “L” Planning Tool based 
on the information you learned today.
• K—What do you now know about transition 

assessment?
• W—What do you still want to know about 

transition assessment?
• L—Identify new learning about how you can 

apply what you learned here today to your 
Educational Organization (EO).
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Contact Us

TAP for Transition
Amber McConnell, Director
TAPtransition@cornell.edu

This training was provided by the 
Technical Assistance Partnership 
for Transition at Cornell 
University. The OSE Educational 
Partnership is funded by the New 
York State Education Department 
Office of Special Education.

mailto:TAPtransition@cornell.edu
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